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Included in this packet are the following: 
Daily Reading and Writing Assignments 
Online AP English Literature and Composition Exam practice 
NMSI Units of Instruction 

 

For the next four weeks, you will complete the following: 
Part 1: Daily Reading and Writing Assignments  
Part 2: Preparing for the AP English Language and Composition Exam  
Part 3: NMSI Unit of Instruction (Poetry and Short Fiction Units). Throughout this unit of 
study, you will analyze a variety of text selections. Complete the handouts for this unit. 

 

Note: If you do not have access to the online resources, utilize the NMSI Units of Instruction. 
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Part 1: Daily Reading and Writing (this unit was created by Kelly Gallagher and Penny Kittle - modified 
by Sonia Cumpian, IDEA ELA): 
Intro: 

You are living through an unprecedented moment in history—right now! Today, 
tomorrow, and the days that follow will be captured in history books. Someday, you will share 
stories with your children and grandchildren about living through this time. Because these days 
are historical, it is critical that we not let these events pass without capturing how they affect 
you, your family, your school, and your community. 

Since you will be “schooling” from home, the daily reading and writing assignments 
are found below to be done outside the classroom.  
 
The following are your daily writing and reading requirements: 

 
Daily writing: 

Write one to two pages (or more) a day in your writer’s notebook (or a notebook of 
your choosing), capturing your thoughts, questions, comments, and concerns about the events 
that are unfolding. We would like you to capture this history—your history—any way you’d 
like. Below are some suggestions for your daily writing, but you do not need to follow them. 
Feel free to generate your own thinking. 

 
Some possibilities for daily writing: 

● Capture how this virus has disrupted your school year—including sporting events, 
concerts, assemblies, dances. 

● Discuss how your daily life has been disrupted. 
● Share the effect it has had on your friends and family. 
● As we go into more social isolation, you might write reviews of movies, television shows, 

podcasts, video games to share with your classmates.  
● Respond to any topic about the crisis you find interesting. A topic can be an article, a broadcast, 

a Tedtalk, a tweet, a photograph, a podcast, a film, an Instagram (or another online) post, a 
TikTok video, a political cartoon, a photograph—anything that spurs some thinking about the 
crisis. You are encouraged to find your own topics—whatever you think is worth writing 
about—but if you have trouble getting started, you might want to respond to one or more of 
the following: 

 
○ Two Woman Fell Sick, One Survived Two Women Fell Sick From the 

Coronavirus. One Survived. 
○ 25 songs that matter now: 

https://www.nytimes.com/interactive/2020/03/11/magazine/best-songs.html?actio 
n=click&module=moreIn&pgtype=Article&region=Footer&action=click&module=M 
oreInSection&pgtype=Article&region=Footer&contentCollection=The%20New%2 
0York%20Times%20Magazine#cover 

○ Coronavirus explained in a TedTalk: Coronavirus Is Our Future | Alanna Shaikh | 
TEDxSMU 

https://www.nytimes.com/interactive/2020/03/13/world/asia/coronavirus-death-life.html?action=click&amp;module=Top%20Stories&amp;pgtype=Homepage
https://www.nytimes.com/interactive/2020/03/13/world/asia/coronavirus-death-life.html?action=click&amp;module=Top%20Stories&amp;pgtype=Homepage
https://www.nytimes.com/interactive/2020/03/13/world/asia/coronavirus-death-life.html?action=click&amp;module=Top%20Stories&amp;pgtype=Homepage
https://www.nytimes.com/interactive/2020/03/11/magazine/best-songs.html?action=click&amp;module=moreIn&amp;pgtype=Article&amp;region=Footer&amp;action=click&amp;module=MoreInSection&amp;pgtype=Article&amp;region=Footer&amp;contentCollection=The%20New%20York%20Times%20Magazine&amp;cover
https://www.nytimes.com/interactive/2020/03/11/magazine/best-songs.html?action=click&amp;module=moreIn&amp;pgtype=Article&amp;region=Footer&amp;action=click&amp;module=MoreInSection&amp;pgtype=Article&amp;region=Footer&amp;contentCollection=The%20New%20York%20Times%20Magazine&amp;cover
https://www.nytimes.com/interactive/2020/03/11/magazine/best-songs.html?action=click&amp;module=moreIn&amp;pgtype=Article&amp;region=Footer&amp;action=click&amp;module=MoreInSection&amp;pgtype=Article&amp;region=Footer&amp;contentCollection=The%20New%20York%20Times%20Magazine&amp;cover
https://www.nytimes.com/interactive/2020/03/11/magazine/best-songs.html?action=click&amp;module=moreIn&amp;pgtype=Article&amp;region=Footer&amp;action=click&amp;module=MoreInSection&amp;pgtype=Article&amp;region=Footer&amp;contentCollection=The%20New%20York%20Times%20Magazine&amp;cover
https://www.nytimes.com/interactive/2020/03/11/magazine/best-songs.html?action=click&amp;module=moreIn&amp;pgtype=Article&amp;region=Footer&amp;action=click&amp;module=MoreInSection&amp;pgtype=Article&amp;region=Footer&amp;contentCollection=The%20New%20York%20Times%20Magazine&amp;cover
https://www.nytimes.com/interactive/2020/03/11/magazine/best-songs.html?action=click&amp;module=moreIn&amp;pgtype=Article&amp;region=Footer&amp;action=click&amp;module=MoreInSection&amp;pgtype=Article&amp;region=Footer&amp;contentCollection=The%20New%20York%20Times%20Magazine&amp;cover
https://www.nytimes.com/interactive/2020/03/11/magazine/best-songs.html?action=click&amp;module=moreIn&amp;pgtype=Article&amp;region=Footer&amp;action=click&amp;module=MoreInSection&amp;pgtype=Article&amp;region=Footer&amp;contentCollection=The%20New%20York%20Times%20Magazine&amp;cover
https://www.nytimes.com/interactive/2020/03/11/magazine/best-songs.html?action=click&amp;module=moreIn&amp;pgtype=Article&amp;region=Footer&amp;action=click&amp;module=MoreInSection&amp;pgtype=Article&amp;region=Footer&amp;contentCollection=The%20New%20York%20Times%20Magazine&amp;cover
https://www.youtube.com/watch?v=Fqw-9yMV0sI
https://www.youtube.com/watch?v=Fqw-9yMV0sI
https://www.youtube.com/watch?v=Fqw-9yMV0sI
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○ Political cartoons: Corona News
○ A soccer team is trapped: https://www.nytimes.com/2020/03/13/sports/soccer/wuhan-

coronavirus-spain-soc
cer.html?action=click&module=Editors%20Picks&pgtype=Homepage

○ Who will pay the salary of stadium workers? One player steps up. Pelicans Star Zion
Williamson Pledges to Pay the Salaries for Staffers of the Smoothie King Center

○ Student sent home for profiting on the selling of hand sanitizer: Student Sent
Home For Selling Hand Sanitizer By The Squirt To Classmates, Mom Says

○ Creating a coronavirus songlist:
Rita Wilson Crowdsources Coronavirus 'Quarantunes' Playlist From Her Fans 

○ Podcast on the Coronavirus: Ologies “Virology (COVID-19) with Dr. Shannon Bennet
+ various ologists”

○ Researchers are using a World of Warcraft scenario to understand COVID-19’s spread:
PCGamer article.

○ The power of social distancing:
https://www.horsesforsources.com/storage/app/media/2020/social%20distancing.
png?fbclid=IwAR1dlnfTlkl408TJzbCEXvfY1dzntEl8whsehVGJwG3LZeDK2zn7G5 5jgY0

○ Here are the workers most at risk:
https://www.nytimes.com/interactive/2020/03/15/business/economy/coronavirus- 
worker-risk.html?action=click&module=Top%20Stories&pgtype=Homepage

○ Lots of good info here: https://www.nytimes.com/news-event/coronavirus
○ A look at coronavirus through comics:

https://www.npr.org/sections/goatsandsoda/2020/02/28/809580453/just-for-kids-a
-comic-exploring-the-new-coronavirus

○ Is paper money safe?

https://www.latimes.com/business/story/2020-03-12/cash-coronavirus 
○ How can we stop the curve of infection?:

https://www.washingtonpost.com/graphics/2020/world/corona-simulator/

As the crisis unfolds, you will be able to easily find new information that encourages reflection. 
This story changes every day. Do not depend on the teacher to do your thinking for you. Find 
topics worthy of writing and thinking about. Be creative: Write across genres: poetry, dialogue 
(just capture a conversation between people), description: zoom in on a moment you 
experience; discuss songs that capture these events for you; find and respond to charts and 
graphs worth thinking about.

You might also want to look at how other people in history captured historical events. Here, for 
example, is a look at the notebooks of Anne Frank, which has been read by millions of people: 
https://www.annefrank.org/en/anne-frank/diary/complete-works-anne-frank/

Again, be creative as you decide how best to chronicle your thinking. What is the best way to 
capture this historical moment? You decide. Be creative! 

https://www.cagle.com/bob-englehart/2020/03/corona-news
https://www.nytimes.com/2020/03/13/sports/soccer/wuhan-coronavirus-spain-soccer.html?action=click&amp;module=Editors%20Picks&amp;pgtype=Homepage
https://www.nytimes.com/2020/03/13/sports/soccer/wuhan-coronavirus-spain-soccer.html?action=click&amp;module=Editors%20Picks&amp;pgtype=Homepage
https://www.nytimes.com/2020/03/13/sports/soccer/wuhan-coronavirus-spain-soccer.html?action=click&amp;module=Editors%20Picks&amp;pgtype=Homepage
https://www.nytimes.com/2020/03/13/sports/soccer/wuhan-coronavirus-spain-soccer.html?action=click&amp;module=Editors%20Picks&amp;pgtype=Homepage
https://people.com/sports/pelicans-star-zion-williamson-pay-salaries-staffers-smoothie-king-center/
https://people.com/sports/pelicans-star-zion-williamson-pay-salaries-staffers-smoothie-king-center/
https://people.com/sports/pelicans-star-zion-williamson-pay-salaries-staffers-smoothie-king-center/
https://people.com/sports/pelicans-star-zion-williamson-pay-salaries-staffers-smoothie-king-center/
https://www.huffpost.com/entry/hand-sanitizer-school-suspension_n_5e6b071ec5b6dda30fc642ef
https://www.huffpost.com/entry/hand-sanitizer-school-suspension_n_5e6b071ec5b6dda30fc642ef
https://www.huffpost.com/entry/hand-sanitizer-school-suspension_n_5e6b071ec5b6dda30fc642ef
https://www.huffpost.com/entry/rita-wilson-coronavirus-quarantine-playlist_n_5e6c8918c5b6bd8156f7d4c6
https://www.alieward.com/ologies/virology
https://www.alieward.com/ologies/virology
https://www.alieward.com/ologies/virology
https://www.pcgamer.com/the-researchers-who-once-studied-wows-corrupted-blood-plague-are-now-fighting-the-coronavirus/
https://www.horsesforsources.com/storage/app/media/2020/social%20distancing.png?fbclid=IwAR1dlnfTlkl408TJzbCEXvfY1dzntEl8whsehVGJwG3LZeDK2zn7G55jgY0
https://www.horsesforsources.com/storage/app/media/2020/social%20distancing.png?fbclid=IwAR1dlnfTlkl408TJzbCEXvfY1dzntEl8whsehVGJwG3LZeDK2zn7G55jgY0
https://www.horsesforsources.com/storage/app/media/2020/social%20distancing.png?fbclid=IwAR1dlnfTlkl408TJzbCEXvfY1dzntEl8whsehVGJwG3LZeDK2zn7G55jgY0
https://www.horsesforsources.com/storage/app/media/2020/social%20distancing.png?fbclid=IwAR1dlnfTlkl408TJzbCEXvfY1dzntEl8whsehVGJwG3LZeDK2zn7G55jgY0
https://www.horsesforsources.com/storage/app/media/2020/social%20distancing.png?fbclid=IwAR1dlnfTlkl408TJzbCEXvfY1dzntEl8whsehVGJwG3LZeDK2zn7G55jgY0
https://www.nytimes.com/interactive/2020/03/15/business/economy/coronavirus-worker-risk.html?action=click&amp;module=Top%20Stories&amp;pgtype=Homepage
https://www.nytimes.com/interactive/2020/03/15/business/economy/coronavirus-worker-risk.html?action=click&amp;module=Top%20Stories&amp;pgtype=Homepage
https://www.nytimes.com/interactive/2020/03/15/business/economy/coronavirus-worker-risk.html?action=click&amp;module=Top%20Stories&amp;pgtype=Homepage
https://www.nytimes.com/interactive/2020/03/15/business/economy/coronavirus-worker-risk.html?action=click&amp;module=Top%20Stories&amp;pgtype=Homepage
https://www.nytimes.com/news-event/coronavirus
http://www.npr.org/sections/goatsandsoda/2020/02/28/809580453/just-for-kids-a
https://www.latimes.com/business/story/2020-03-12/cash-coronavirus
http://www.washingtonpost.com/graphics/2020/world/corona-simulator/
https://www.annefrank.org/en/anne-frank/diary/complete-works-anne-frank/
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Your daily writing will not be graded. It will not even be read unless you grant permission. You 
will be given points on a credit/no credit basis. So take risks. Be honest. Try to create writing that 
you will be interested in re-reading years from now. Chronicle your thinking as we navigate 
these uncertain days/weeks.  

 
Daily reading: 
Find a book to read. Any book that interests you. Your choice. You are asked to read this book 
for 30 or more minutes every school day.: The goal here is 30 minutes a day of sustained, 
uninterrupted reading. I know that may be difficult for some of you, as you may face 
interruptions at home, but it is critical that you do your best to find uninterrupted reading time 
as a means to building your stamina. 

 



Student Name: __________________________________________________________________________________ 
Class Period: ________________________________________ 
 

Independent Reading Log 
 

        Day and Date Title Pages 1 question or prediction 

Day: Monday 
Date: ______________ 

   

Day: Tuesday 
Date: ______________ 

   

Day: Wednesday 
Date: ______________ 

   

Day: Thursday 
Date: ______________ 

   

Day: Friday 
Date: ______________ 

   

 



Student Name: __________________________________________________________________________________ 
Class Period: ________________________________________ 
 

Independent Reading Log 
 

        Day and Date Title Pages 1 question or prediction 

Day: Monday 
Date: ______________ 

   

Day: Tuesday 
Date: ______________ 

   

Day: Wednesday 
Date: ______________ 

   

Day: Thursday 
Date: ______________ 

   

Day: Friday 
Date: ______________ 

   

 



Student Name: __________________________________________________________________________________ 
Class Period: ________________________________________ 
 

Independent Reading Log 
 

        Day and Date Title Pages 1 question or prediction 

Day: Monday 
Date: ______________ 

   

Day: Tuesday 
Date: ______________ 

   

Day: Wednesday 
Date: ______________ 

   

Day: Thursday 
Date: ______________ 

   

Day: Friday 
Date: ______________ 

   

 



Student Name: __________________________________________________________________________________ 
Class Period: ________________________________________ 
 

Independent Reading Log 
 

        Day and Date Title Pages 1 question or prediction 

Day: Monday 
Date: ______________ 

   

Day: Tuesday 
Date: ______________ 

   

Day: Wednesday 
Date: ______________ 

   

Day: Thursday 
Date: ______________ 

   

Day: Friday 
Date: ______________ 
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Part 2: 
Online 

Learning 
 



AP English Literature and Composition 

Preparing for the AP exam during a temporary school closure 
 
During this temporary school closure, it is important to continue to prepare to do your best on 
the AP English Literature and Composition Exam this spring. You should continue any units 
or coursework that your teacher has sent you and utilize any AP exam practice materials that 
you have. In addition, please enroll in this free online AP English Language exam prep course 
created by Berkeley X and curated by edX.org. 

 
Step 1: Click on the following link (or type in the web address if the link doesn’t 
work):  
https://www.edx.org/course/ap-english-literature-composition-part-3-plays 

The following is an illustration of the page: 
 

 

https://www.edx.org/course/ap-english-literature-composition-part-3-plays
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Step 2: Click the Enroll button and follow the steps to set up your account and begin the 
course. edX.org recommends 4-5 hours per week, however, IDEA is requiring 5 hours per week 
for up to 4 weeks for this course and any materials your teacher may send you, please spend 5 
hours a week for the first 4 weeks in this digital course during the temporary school closure. 
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Note: Information on this edX.org course is found below: 

Please DO NOT PURCHASE the optional certificate for this course and DO NOT CLICK on 
any DONATION requests from edX.org; edX is a nonprofit that was founded by Harvard and 
MIT and the course is completely free. 

Note: To access the two texts for this course, click on the following links within the online course: 
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Part 3: 

NMSI Units 
of Study 



AP English 
Literature 

and 
Composition

Poetry 
NMSI Unit



  English 
 

Annotation Specific to Poetry 
 

Directions: Complete the following steps as directed for each of the poems or passages from plays. 
 
1. Preview the poem/passage. What do you see? How many lines? How is it written (lines of poetry or in 

paragraphs)? This is just first reaction: long, short, no divisions, etc. 
 
 
2. Draw a slash mark at the end of a sentence or divide the passage with a line across the page. Number 

the sentences. 
 
 
3. Circle the colons and semicolons. Notice that in these sentences, the colon or semicolon may divide 

independent clauses. This may help in understanding the poem/passage. 
 
 
4. Put a box around any words you do not know. Eventually you may need to find the definition if you 

cannot determine the meaning from the context. 
 
 
5. Circle any words that signal a shift, either in tone or argument. What does the poem shift from and to? 
 
 
6. Paraphrase the stanzas or sentences, depending on how the poem is organized.  
 
 
7. How is the poem/passage organized: by paragraphs, stanzas, quatrains, couplets, repeated patterns? 

Does the organization contribute to meaning or contribute to the content and effect? 
 
 
 
8. Does the poem/passage rhyme? Within the rhyme scheme, do you see approximate or slant rhyme? Do 

the rhyme sounds somehow contribute to meaning and effect? 
 
 
9. Which literary devices are used? Look for those in the poem/passage as you read and mark by using 

parentheses or brackets. Make notes concerning the effect of the device in the margins. 
 
 
10. What thematic ideas are addressed in the poem? Write a thematic statement using the following frame 

statement.  
 

This/These poem(s) are about       and how     
 
      even though/when       . 

Copyright © 2015 National Math + Science Initiative, Dallas, Texas. All rights reserved. Visit us online at www.nms.org. 

http://www.nms.org/


Poetry Introduction and Exploration  Name___________________________ 
Annotation and Deconstruction    Partner_________________________________ 

 

With a partner, read and annotate “My Papa’s Waltz”, by Theodore Roethke, according to the following 

directions. Both partners should fill out the page in case they cannot get finished during class and must 

complete at home. 

 

1. Consider the title of the poem: 

a. What is the denotative meaning? 

b. What is the connotative meaning? (list everything that comes to mind) 

c. Does the title suggest a tone? A theme? 

 

2. Take note of any footnotes or italicized information before you read the poem 

 

3. At this point, based on the information provided in the prompt, the title and any ancillary information, 

what is your expectation of the poem? Write your answer at the bottom of the prompt page. 

 

4. Read the poem aloud, marking in colored highlighters as you go: 

a. Interesting verbs – pink 

b. Interesting adjectives – yellow 

c. Literary devices – note in the margins 

d. Connotative language – note in the margins 

e. Shift – green 

 

5. Who is the speaker? ___________________________________________________________________ 

 

6. What is the POV?_______________________________________ 

 

7. How would you characterize the speaker’s recollection? 

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________ 



8. How would you characterize the speaker’s relationship with the father? 

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________ 

 

9. What poetic devices do you see at use in the poem? 

Device Textual Evidence 

 

 

 

 

 

 

 

 

 

 

 

 

 

10.    What is the significance of the experience described in the poem? 

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________ 

 

11.   What universal idea(s) can be connected to this poem? 

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________ 

_______________________________________________________________________________________

_______________________________________________________________________________________ 



My Papa’s Waltz 

by Theodore Roethke 

The whiskey on your breath    

Could make a small boy dizzy;    

But I hung on like death:    

Such waltzing was not easy. 

 

We romped until the pans    

Slid from the kitchen shelf;    

My mother’s countenance    

Could not unfrown itself. 

 

The hand that held my wrist    

Was battered on one knuckle;    

At every step you missed 

My right ear scraped a buckle. 

 

You beat time on my head    

With a palm caked hard by dirt,    

Then waltzed me off to bed    

Still clinging to your shirt. 

 

Theodore Roethke, "My Papa's Waltz" from Collected Poems of Theodore Roethke.  Copyright 1942 by Heast Magazines, Inc.  
Used by permission of Doubleday, an imprint of the Knopf Doubleday Publishing Group, a division of Penguin Random House 
LLC. All rights reserved. 
Source: The Collected Poems of Theodore Roethke (1961) 

 



Diction in Poetry: Connotation/Denotation 

The Weight of Words  

One of the things that separates the analysis of poetry from that of prose is the understanding of the relative value of words (diction) in both 
genres. For example, a novel and a poem are both self-contained literary “worlds”, created in a certain design for a specific purpose, but in the case 
of a novel, that purpose is accomplished through the use of tens of thousands of words, while in a poem, the same goal must be accomplished 
using many fewer, sometimes only a handful of words. Therefore, the importance of word choice in poetry is clear: every single word is deliberately 
chosen for deliberate effect and anyone who would attempt to “analyze” a poem must be aware of what words mean, both denotatively, and 
especially, connotatively. Look at the following chart: 

Word Heavy Light 

Pretty Gorgeous, Stunning Cute, Attractive 

Mad Furious, Enraged Annoyed, Testy 

 

Note the difference in the emotional weight of each connotative version of the words. Writers choose their words very carefully in order to clearly 
and effectively evoke the desired emotional effect; poets are especially focused on diction because they are trying to communicate so much in a 
very limited number of words, so each word must do its job effectively. 

 Articulate the difference between the words “pretty” and “gorgeous” 

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________ 

 Articulate the difference between the words “furious” and “annoyed” 

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________ 



In your groups, collaborate to complete the following chart on chart paper. Note that connotative diction can include nouns, verbs, adjectives and 
adverbs. Post your responses on the wall when you are finished. 

Word Heavy Light 

 
Walk 

 

  

 
Rock 

 

  

 
Tired 

 

  

 
Red 

 

  

 
Looked 

 

  

 
Warm 

 

  

 



Now, AP students must not only be able to correctly identify connotative diction and note its weight, but must be able to intelligently discuss how it 
relates to, enhances, illuminates, or otherwise affects tone, characterization, pacing, etc... 

 Choose one of the connotations of each of the words from the previous chart and explain its possible effect. Post your responses on the 
wall. 

Word Heavy Light Effect 

 

Walk 

 

Ex. Stride 

 The word “stride” indicates purpose and 
intention, therefore, could indicate that 
the character is determined or intently 
focused 

 
Rock 

 

 

  

 
Tired 

 

 

  

 
Red 

 

 

  

 
Looked 

 

 

  

 
Warm 

 

 

  



Activity 3: Application           

Now, let’s look at one of our anchor poems and put our new skill to the test. Read the poem in groups and then identify five words or phrases that 
contribute to the tone and/or other elements of the poem. For each one, quantify the emotional weight, determine two to three synonyms, and 
then describe the effect the word or phrase has in the context of the poem. 
 
Those Winter Sundays 
Sundays too my father got up early 
and put his clothes on in the blueblack cold, 
then with cracked hands that ached 
from labor in the weekday weather made 
banked fires blaze. No one ever thanked him. 
 
I’d wake and hear the cold splintering, breaking. 
When the rooms were warm, he’d call, 
and slowly I would rise and dress, 
fearing the chronic angers of that house, 

 
Speaking indifferently to him, 
who had driven out the cold 
and polished my good shoes as well. 
What did I know, what did I know 
of love’s austere and lonely offices? 
 
Robert Hayden, “Those Winter Sundays” from Collected Poems of Robert Hayden, edited by Frederick 
Glaysher. Copyright ©1966 by Robert Hayden. Reprinted with the permission of Liveright Publishing 
Corporation. 
Source: Collected Poems of Robert Hayden (Liveright Publishing Corporation, 1985) 

 
 

Word(s) Weight Synonyms Effect 
 
 

   

 
 

   

 
 

   

 
 

   

 
 

   



 
Identify and describe any common effects among the chosen word(s). 

________________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________ 
________________________________________________________________________________________________________________________ 
 
Use the provided poem and the associated activity to deconstruct the following prompt. 
 
Prompt: Analyze how the poet uses connotative diction to establish tone and characterize the relationship between the speaker and his father. 

A. Topic: What is the literal subject of the poem? 

 _________________________________________________________________________ 

B. Theme Statement: What does the writer seem to be suggesting about the topic? 

 _______________________________________________________________________________________________________ 

C. Tone: What is the overall tone(s) on the poem? Does the tone shift? If so, where and from what to what? 

 __________________________________________________________________________________________________________________
 __________________________________________________________________________________________________________________ 

D. Connotative diction: Articulate two sentences of commentary, one connecting the identified words or phrases with the tone of the poem 
 and one connecting the identified words or phrases with the identified thematic idea.  

 __________________________________________________________________________________________________________________
 __________________________________________________________________________________________________________________
 __________________________________________________________________________________________________________________
 __________________________________________________________________________________________________________________  
 
 
 



E. Thesis Statement: Put parts A-D together to construct a comprehensive thesis statement in response to the prompt. Each group should  
 write the final thesis statement onto chart paper and post on the wall when completed. 

 __________________________________________________________________________________________________________________

 __________________________________________________________________________________________________________________

 __________________________________________________________________________________________________________________

 __________________________________________________________________________________________________________________

 __________________________________________________________________________________________________________________

 __________________________________________________________________________________________________________________

 __________________________________________________________________________________________________________________

 __________________________________________________________________________________________________________________

 __________________________________________________________________________________________________________________

 __________________________________________________________________________________________________________________ 



 



Those Winter Sundays 

By Robert Hayden 

Sundays too my father got up early 

and put his clothes on in the blueblack cold, 

then with cracked hands that ached 

from labor in the weekday weather made 

banked fires blaze. No one ever thanked him. 

 

I’d wake and hear the cold splintering, breaking. 

When the rooms were warm, he’d call, 

and slowly I would rise and dress, 

fearing the chronic angers of that house, 

 

Speaking indifferently to him, 

who had driven out the cold 

and polished my good shoes as well. 

What did I know, what did I know 

of love’s austere and lonely offices? 

 

Robert Hayden, “Those Winter Sundays” from Collected Poems of Robert Hayden, edited by Frederick Glaysher. Copyright 
©1966 by Robert Hayden. Reprinted with the permission of Liveright Publishing Corporation. 
Source: Collected Poems of Robert Hayden (Liveright Publishing Corporation, 1985) 
 



Contrast and Shift in Poetry 
 
Part 1 
Poetry is a unique literary form for many reasons but primarily because a poet is attempting to accomplish in perhaps 60 
words what a novelist may try to accomplish in 60,000 words and while a novel may develop and change over the course 
of its narrative arc, a poem has a much more limited scope in which to establish a movement or development in ideas. 
Instead, most poems include a shift, also called a turn or the Italian word “volta,” which expresses a change in the poem. 
This shift could be as simple as a summary of the preceding lines, or it could be a dramatic transformation of the speaker’s 
point of view. Some poetic shifts provide relief from tension built up over the course of the poem. 
 
Certain poetic forms, such as a sonnet, are fundamentally defined by the shifts in almost exactly the same location in each 
poem of its type. The Petrarchan sonnet, for example, has two stanzas -- one of eight lines followed by a stanza of six 
lines. The shift in these poems almost always occurs around the ninth line, or the start of the second stanza and serve to 
define the structure of the poem as a question or problem posed, followed by an answer or solution offered.  
Shakespearean sonnets end with a rhyming couplet, often denoting the shift in that form of poetry. In this type of poetry, 
once you identify the form, you know where to look for the shift. Shifts in poems might also be exposed through the 
rhyme scheme. Consider again the Petrarchan sonnet -- its first stanza begins with the rhyme ABBAABBA, and the final 
stanza could be a combination of two or three rhyming words, such as CDCDCD or CDECDE.  
 
In other types of poetry, such as open or non-rhyming poetry, the shift itself may be more difficult to discern and its 
purpose less concrete. Sometimes specific words, such as “but,” “yet” or “and yet,” will indicate a shift in a poem. A good 
practice when reading a poem for the first time is to “circle your buts”, along with any other words that seem to signal 
some kind of change. While transition words often draw attention to themselves, they are not always the most reliable 
indicators of shifts; often it is what happens after those words that demonstrates some kind of change in the poem.  
 
If a poem’s form, rhyme scheme or transition words doesn’t lead to the shift, a critical reading by paraphrasing and 
identifying the subject, the tone, the speaker or what event the poem describes can be helpful. Where in the poem does the 
tone shifts or the speaker change his attitude or perspective? Is there a climax followed by a resolution? The answers to 
these questions will often reveal shift in the poem. 
 
Review the following short poems and consider where the shift in each may occur and what that shift accomplishes. 
 
Nothing Gold Can Stay 
by Robert Frost 
 
Nature's first green is gold, 
Her hardest hue to hold. 
Her early leaf's a flower; 
But only so an hour. 
Then leaf subsides to leaf. 
So Eden sank to grief, 
So dawn goes down to day. 
Nothing gold can stay. 
 
Mother to Son      
by Langston Hughes 
 
Well, son, I’ll tell you: 
Life for me ain’t been no crystal stair. 
It’s had tacks in it, 

And splinters, 
And boards torn up, 
And places with no carpet on the floor — 
Bare. 
But all the time 
I’se been a-climbin’ on, 
And reachin’ landin’s, 
And turnin’ corners, 
And sometimes goin’ in the dark 
Where there ain’t been no light. 
So, boy, don’t you turn back. 
Don’t you set down on the steps. 
’Cause you finds it’s kinder hard. 
Don’t you fall now — 
For I’se still goin’, honey, 
I’se still climbin’, 
And life for me ain’t been no crystal stair. 
 



A Barred Owl 
By Richard Wilbur 
 
The warping night air having brought the boom 
Of an owl’s voice into her darkened room, 
We tell the wakened child that all she heard 
Was an odd question from a forest bird, 
Asking of us, if rightly listened to, 
“Who cooks for you?” and then “Who cooks for you?” 
 
Words, which can make our terrors bravely clear, 
Can also thus domesticate a fear, 
And send a small child back to sleep at night 
Not listening for the sound of stealthy flight 
Or dreaming of some small thing in a claw 
Borne up to some dark branch and eaten raw. 
 

won't you celebrate with me  
by Lucille Clifton 
 
won't you celebrate with me 
what i have shaped into 
a kind of life? i had no model. 
born in babylon 
both nonwhite and woman 
what did i see to be except myself? 
i made it up 
here on this bridge between 
starshine and clay, 
my one hand holding tight 
my other hand; come celebrate 
with me that everyday 
something has tried to kill me 
and has failed. 

 
Nothing Gold Can Stay 
 
Shift   ____________________________________________________________________________________ 
 
Purpose  ____________________________________________________________________________________ 
 
  ____________________________________________________________________________________ 
 
Mother to Son 
 
Shift   ____________________________________________________________________________________ 
 
Purpose  ____________________________________________________________________________________ 
 
  ____________________________________________________________________________________ 
 
A Barred Owl 
 
Shift   ____________________________________________________________________________________ 
 
Purpose  ____________________________________________________________________________________ 
 
  ____________________________________________________________________________________ 
 
Won’t You Celebrate With Me 
 
Shift   ____________________________________________________________________________________ 
 
Purpose  ____________________________________________________________________________________ 
 
  ____________________________________________________________________________________ 
 



Part 2 
 
This activity will walk students through the process of using contrast/shift as a mechanism for analysis and developing a 
strong thesis. Looking at the anchor poems separately and then identifying points of comparison and contrast helps to 
isolate and clarify the thinking process necessary to move from annotation to thesis. Annotate the anchor poems using the 
following chart to record observations: 
 
 

Areas of  
Focus 

Poem 1 
My Papa’s Waltz 

Comparison/Contrast Poem 2 
Those Winter Sundays 

 
 
 
 
 

Point of  
View, Main  

Idea,  
Situation 

Do they share  
similar  

perspectives? 
 
 
 
 
 
 
 
 

   

 
 
 
 
 
 

Poetic 
Devices and 
Figurative 
Language 

Do they use 
similar 
devices, 

language, 
style, etc.? 

 
 
 
 
 

   



 
 
 
 
 
 
 

Effect 
What impact 
do they have 

on their 
audience? 

 
 
 
 
 
 

   

 
 
 
 
 
 
 
 

Theme 
What themes 

do they share? 
Universal? 
Personal? 
Social? 
Moral? 

 
 
 
 
 
 
 

   

 
 
 
 
 
 
 
 
 
 



Part 3 
THEME TO THESIS 

 
Step 1: Pick a common thematic topic from the poems. (an abstract noun) Example: fate  

 

________________________________________________ 

 

Step 2: Create a theme statement. A theme statement should be universal and timeless. This is the figurative meaning of 

the poem. In a complete sentence, answer the following question: What are the poets saying about this topic in ways that 

are the same and different?  

 

Example: An individual must follow the path that fate intended, but those paths can be strikingly diverse. 

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

 

Step 3: Find aspects of the poems that illustrate this theme. What poetic devices do the poets use to reveal the poem’s 

theme? Refer back to your charted information. Example: paradox, setting, and irony  

REMEMBER: The theme is the message, the truth (about life or human relationships) that the poet wants to convey. The 

thesis is your argument of how the poet conveys that theme.  

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

 

Step 4: Combine your theme sentence with the (three) poetic devices to create a thesis.  

Example:  

Through paradox, setting, and irony, John Donne and W.B Shelly both exposes in their respective sonnets that an 

individual must follow the path that fate intended, but Donne chooses to see this truism in a negative light while Shelly 

undertakes to provide the assurance that divine providence will always lead one to an ultimately favorable outcome.   

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

 

Step 5: Add modifiers (adjectives) to your poetic devices.  

Example: Through moribund paradox, ominous setting, and dramatic irony, John Donne and W.B Shelly both expose in 

their respective sonnets that an individual must follow the path that fate intended … 

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 



 

Step 6: Add modifiers to address either the question of mood or the poet’s tone (or any other requirement from the 

prompt).  

Example: Through moribund paradox, ominous setting, and dramatic irony, John Donne and W.B Shelly both exposes in 

their respective somber and hopeful sonnets that an individual must follow the path that fate intended … 

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

 
Write the final draft of your thesis here.  
 
__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 
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Annotation Tips
A Guide to Using the 
Student Resource

ABOUT THIS RESOURCE

When students learn how to read 
closely, they must be guided through 
the process of how to annotate 

the text under study. Only through modeling 
and guided practice will annotation become a 
valuable part of a student’s close reading routine. 
Students profit from annotation in several 
ways, but the notation of textual evidence to be 
included in oral or written defense of assertions 
is one of the most obvious.

For students in middle grades, annotation may be 
a new skill, so it will be important that teachers 
provide a clear focus for annotation. Giving 
instructions to annotate for one or two specific 
targets will help students focus their reading 
and make the task more manageable. The 
student resource lists both basic and advanced 
elements for annotation. For middle grade or 
inexperienced students it might be best to focus 
on the first seven elements before moving on 
to looking for more advanced elements, such as 
syntax or sound devices. 

For high school students who have been 
annotating on a regular basis, the student 
resource may offer them a reminder of elements 
to pay attention to in their reading. Teachers 
may want to give a specific list of elements to 
read for or they may want to let students explore 
the text on their own, discovering patterns for 
themselves. 

For style analysis with fictional texts, students in 
all grades will most likely be reading to discover 
the meaning/theme of the text, the tone or mood, 
or how the author crafts character. The students 
may be focusing on literary devices such as 

ACKNOWLEDGMENT
Inside cover of David Wallace’s annotated copy 
of Don DeLillo’s Players. Harry Ransom Center. 
Permission pending.
http://www.hrc.utexas.edu/press/releases/2010/dfw/
books/
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diction, detail, imagery, or figurative language. 
Noticing conflict or setting may unlock some 
answers for them, or a close study of syntax may 
provide clues to a deeper understanding of the 
text.  

In the study of nonfiction, one of the concepts 
that students must master is author’s purpose. 
Writers of nonfiction may be writing for a 
variety of purposes: to persuade, to inform, to 
narrate, or to describe. Analysis of nonfiction 
should begin with an understanding of the 
purpose of the text. Rhetorical analysis, like 
style analysis, begins with close reading and 
annotation. Students should become comfortable 
with reading for elements such as details, 
imagery, diction, comparisons/contrasts. 
Students may also be directed to study the 
organization of the text, the rhetorical appeals, or 
other devices of rhetoric. 

And while the focus may be different for fiction 
and nonfiction texts, the process is the same. 

Whatever the task, finding patterns unlocks 
meaning and purpose in both nonfiction and 
fiction. 

This resource is included in Module 1: Elevating 
Instructional Rigor.
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TEACHING SUGGESTIONS

While it will often be necessary to 
use “sticky” notes for annotation, 
it is important for students to have 

opportunities to annotate directly on the text. 
Therefore, if possible, provide students with copies 
of a passage for annotation. The ability to “mark 
up” the page is an important element of seeing the 
patterns that students uncover through their close 
reading. If you provide the passage, wider margins 
should be used to provide adequate space.

Depending on the grade level and ability level 
of students, select only two or three elements for 
annotation from the student resource in order to 
focus students on specific skills. When students 
are new to annotation, they should work in pairs or 
cooperative learning groups to gain confidence in 
the newly acquired skill.

Students can begin by looking for common patterns 
such as patterns of imagery (dark/light, time, nature), 
words with similar or contrasting denotations or 
connotations, figurative language, repetition of 
types of phrases, sentence structure (long, complex 
sentences followed by a short simple sentence), 
active/passive voice.

Remind and reinforce with students the idea that 
annotation goes beyond merely identifying devices 
and includes linking the devices to meaning.

Suggestions for annotation activities:
● Students begin a close reading task by 

reading the text silently or aloud, depending 
on text complexity and learning objectives, 
and writing a short summary of what they 
have read.

● Provide a reading or writing prompt that 
focuses students’ annotation on a specific 
abstract concept such as theme, tone, or 
purpose.

● Direct students to annotate for specific 
devices and the effect of those devices. 
Students will be more successful if their 
annotation efforts are focused on only two or 
three devices.
o Make laminated cards with a specific 

element on each and hand the cards out to 
groups as a way to divide the annotation 
tasks.  

● Depending on students’ experience with 
annotation, use one of the following 
strategies:
o Complete the first annotation together 

with the whole class, modeling the 
critical thinking involved in looking for 
patterns and contrasts and connecting 
devices to meaning .

o Have students annotate the passage 
together in small groups or pairs.

o Have students annotate the passage 
individually.

Ask several students to share responses and then 
discuss the varying responses and the logic behind 
the students’ annotations. Either individually or as 
a class, students can create an assertion about the 
abstract topic of the annotation (theme, tone, or 
purpose). Project this statement of purpose for the 
class and ask students what they think the statement 
means. This statement can be turned into a thesis 
statement for an analytical essay.

All annotation does not have to lead to a writing 
assignment; however, it is a sound practice to have 
students write thesis statements to address a prompt 
whenever possible.
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Annotating as you read makes you pay closer attention to text. When you write notes of explanation, you 
can get a sense of your own understanding, and it leaves a permanent record of your thinking to aid you in 
further study. As you become more skilled in annotating texts, you will begin to notice patterns, contrasts, 
and symbolic elements that you might have previously missed when reading independently.  
                            

When practicing close reading, begin by reading the passage and writing a short summary of what 
you’ve read. Writing a summary will help you identify the main ideas and ensure that you have a working 
understanding of what you’ve just read.

Go back and re-read the passage, looking either for specific elements that you know are in the text or for 
patterns of images, words, ideas, etc.

Remember that simply identifying elements is NOT ENOUGH—you must include some explanation of 
how the element creates a deeper understanding of the text.

 The list below contains suggestions for annotating for specific literary elements.

Basic elements to look for in all texts: 
A.  Mark any details that have a definite effect. Think about why the author includes these details. Note 

the importance of the details in the margin. 

B.  Mark any connotative diction. Do the words bring to mind positive or negative feelings? What more 
specific emotions do the words suggest? Is there a pattern to the kinds of words the author uses? 
What does the author want to convey through those word choices? Make sure to comment on the 
effect in the margins.

C.  Mark the text for imagery—words or phrases appealing to the senses—and write comments about 
the effect of the imagery in the margin. What does this image bring to mind? What emotions are 
stirred by the images?

D.  Mark comparisons—similes, metaphors, personification—and briefly note the effect of the 
comparison. What is the similarity between the two objects being compared? What additional 
understanding is created through the comparison? 

E.  Note the point of view. How does the perspective from which the story or information is presented 
affect the reader’s understanding? Write comments in the margin.

Annotation: the act of adding notes of explanation to a text

You can mark your text in a variety of ways. Highlighting, circling, or underlining, as well as 
using a box, [brackets], (parentheses), and asterisks * are all ways you can identify different elements 
in your annotation. However you choose to mark your texts, the notes you write in the margins should 
connect what you have marked to effect or meaning.
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F.  Look for and note repetition. What is the author trying to emphasize through repeated ideas, images, 
or words and phrases?

G.  Look for shifts, changes in tone, point of view, verb tense—anything that changes the overall pattern. 
Note the changes and the effect of those changes.

Basic elements to annotate for in Literary Texts: 
H.   Mark important plot events and/or conflicts, briefly noting the importance of each. What does the 

conflict reveal about character? Theme?

I.  Mark descriptive passages about the characters. Make brief notes about the relationships between the 
characters or personality traits of characters in the margins. 

Basic elements to annotate for in Informational Texts:
J.  Mark the organization of the passage. How does the speaker organize his/her points? Most important  

first, last? Make notes in the margin.

K.  Mark methods of exposition—does the speaker use cause/effect, examples, facts, compare/contrast, 
etc. to make his/her point? Why is that method effective?

Advanced elements to annotate:

L.  Mark sound devices, such as alliteration, rhyme, or onomatopoeia. Comment on effect in the 
margins. 

M.  Notice the form/structure of the text. Especially in poetry, the structure of the text itself may reveal a 
deeper meaning.

N.  Make a note of the types of rhetorical appeals created by the author’s use of language. Make notes 
about why the appeals are effective for the intended audience. 

O.  Mark other literary techniques, such as allusion, paradox, irony, motif, or symbolism. Be sure to 
connect the technique to an effect in your comments.

P.  Mark interesting or obvious patterns of syntax—the arrangement of words and grammatical 
elements—in the passage. Look for patterns of sentence lengths, variations of sentence types and 
patterns, active/passive voice, and punctuation that does not follow the standard rules of mechanics. 
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Creating Critical Thinkers: Questioning Strategies

Questioning strategies are appropriate for all grade levels; the sophistication of the questions will depend 
on the students’ grade levels and the complexity of the texts students are studying. Choosing a passage 
that lends itself to different levels of questions is key to student success with this activity. If a passage is 
not multilayered or rich enough to offer multiple interpretations or to provide thematic connections, then 
students will have trouble formulating questions beyond the recall or remember level.

However, if a passage is too complex, students may have difficulty generating questions beyond the 
remember level, as they will struggle to comprehend the information, much less to interpret it.

Introducing the questioning technique at the beginning of the year gives students a strategy that they can use 
throughout the school year.

Begin the lesson by discussing the three levels of questions with students. 

Level One questions rely on the reader’s ability to recall details, facts, and explicit information included in 
a text. Typically, Level One questions begin with words such as who, when, and where. Students can test 
whether their questions are true Level One questions if they can find the answer stated directly in the text, or 
if they can “put their finger” on the answer in the text they are studying.

Level Two questions are interpretation questions that ask readers to think about how literary devices 
create meaning. Students cannot physically locate a direct answer on the page; instead, they have to infer 
meaning—making assumptions—or draw conclusions based upon evidence provided in the text. Level Two 
questions often begin with how and why.

Level Three questions ask students to connect the text with issues in their own lives and the lives of all 
people. These questions address the “so what?” issues found in a text (e.g., “Why does this issue matter 
to me? to others?”). Level Three questions are universal in scope and do not refer specifically to the text 
itself. When composing Level Three questions, students will ask themselves, “How do the issues in this text 
connect to my life, to my values, and to the values and experiences of all human beings?”

Once students have an understanding of the different types of questions they could ask, they are ready to 
generate their own questions about a classroom text.
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Reading and Questioning Strategies

Level One: Reading on the Line for Recall Questions
As you read, you should be mentally asking questions that can be answered by explicit information you can 
physically point out in the passage. You “recall” or “remember” facts and details that answer questions such 
as who, what, where, and when.

Examples from  

1. 

2. 

In the space below, write two additional Level One questions for the excerpt from

 .

1. Question:

Answer:

2. Question:

Answer:

Level Two: Reading Between The Lines—Interpretive Questions
Proficient readers make interpretations based upon details in the text. As you read, you should be asking 
questions that can be answered by making inferences and assumptions based upon evidence in the text, such 
as “What does a detail or image represent, suggest, or personify?”

Generate questions that can be answered by interpreting, classifying, comparing, contrasting, and finding 
patterns. These questions are “interpretive questions.”

Examples from  

1. 

2. 

sonia.cumpian
Sticky Note
Possible short fiction: The Story of an Hourhttps://archive.vcu.edu/english/engweb/webtexts/hour/
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In the space below, write two additional Level Two questions for the excerpt from

 .

1. Question:

Answer:

2. Question:

Answer:

Level Three: Reading Beyond the Lines for Universal Meaning Questions
As you read, you should move beyond the text to connect to universal meaning. Ask mental questions like, 
“How does this text connect with my life, with life in a larger sense for all human beings, with my ideas 
about morality or values?” These questions are open-ended and go beyond the text. They are intended to 
provoke a discussion of abstract issues and thematic concerns.

Generate questions that can be answered by connecting literature to your own experiences or to universal 
meanings. These questions begin with ideas in the text but move from the “what?” of the text to the “so 
what?” of the text—the abstract issues and thematic concerns. Specific textual references are NOT included.

Examples from  

1. 

2. 

In the space below, write two additional Level Three questions for the excerpt from

 .

1. Question:

Answer:

2. Question:

Answer:
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EVELINE
James Joyce

SHE sat at the window watching the evening invade the avenue. Her head was leaned against the
window curtains and in her nostrils was the odour of dusty cretonne. She was tired.

Few people passed. The man out of the last house passed on his way home; she heard his footsteps
clacking along the concrete pavement and afterwards crunching on the cinder path before the new
red houses. One time there used to be a field there in which they used to play every evening with
other people's children. Then a man from Belfast bought the field and built houses in it--not like
their little brown houses but bright brick houses with shining roofs. The children of the avenue used
to play together in that field --the Devines, the Waters, the Dunns, little Keogh the cripple, she and
her brothers and sisters. Ernest, however, never played: he was too grown up. Her father used often
to hunt them in out of the field with his blackthorn stick; but usually little Keogh used to keep nix
and call out when he saw her father coming. Still they seemed to have been rather happy then. Her
father was not so bad then; and besides, her mother was alive. That was a long time ago; she and her
brothers and sisters were all grown up her mother was dead. Tizzie Dunn was dead, too, and the
Waters had gone back to England. Everything changes. Now she was going to go away like the
others, to leave her home.

Home! She looked round the room, reviewing all its familiar objects which she had dusted once a
week for so many years, wondering where on earth all the dust came from. Perhaps she would never
see again those familiar objects from which she had never dreamed of being divided. And yet
during all those years she had never found out the name of the priest whose yellowing photograph
hung on the wall above the broken harmonium beside the coloured print of the promises made to
Blessed Margaret Mary Alacoque. He had been a school friend of her father. Whenever he showed
the photograph to a visitor her father used to pass it with a casual word:

"He is in Melbourne now."

She had consented to go away, to leave her home. Was that wise? She tried to weigh each side of
the question. In her home anyway she had shelter and food; she had those whom she had known all
her life about her. O course she had to work hard, both in the house and at business. What would
they say of her in the Stores when they found out that she had run away with a fellow? Say she was
a fool, perhaps; and her place would be filled up by advertisement. Miss Gavan would be glad. She
had always had an edge on her, especially whenever there were people listening.

"Miss Hill, don't you see these ladies are waiting?"

"Look lively, Miss Hill, please."

She would not cry many tears at leaving the Stores.

But in her new home, in a distant unknown country, it would not be like that. Then she would be
married--she, Eveline. People would treat her with respect then. She would not be treated as her
mother had been. Even now, though she was over nineteen, she sometimes felt herself in danger of
her father's violence. She knew it was that that had given her the palpitations. When they were
growing up he had never gone for her like he used to go for Harry and Ernest, because she was a
girl but latterly he had begun to threaten her and say what he would do to her only for her dead
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mother's sake. And no she had nobody to protect her. Ernest was dead and Harry, who was in the
church decorating business, was nearly always down somewhere in the country. Besides, the
invariable squabble for money on Saturday nights had begun to weary her unspeakably. She always
gave her entire wages--seven shillings--and Harry always sent up what he could but the trouble was
to get any money from her father. He said she used to squander the money, that she had no head,
that he wasn't going to give her his hard-earned money to throw about the streets, and much more,
for he was usually fairly bad on Saturday night. In the end he would give her the money and ask her
had she any intention of buying Sunday's dinner. Then she had to rush out as quickly as she could
and do her marketing, holding her black leather purse tightly in her hand as she elbowed her way
through the crowds and returning home late under her load of provisions. She had hard work to
keep the house together and to see that the two young children who had been left to hr charge went
to school regularly and got their meals regularly. It was hard work--a hard life--but now that she
was about to leave it she did not find it a wholly undesirable life.

She was about to explore another life with Frank. Frank was very kind, manly, open-hearted. She
was to go away with him by the night-boat to be his wife and to live with him in Buenos Ayres
where he had a home waiting for her. How well she remembered the first time she had seen him; he
was lodging in a house on the main road where she used to visit. It seemed a few weeks ago. He
was standing at the gate, his peaked cap pushed back on his head and his hair tumbled forward over
a face of bronze. Then they had come to know each other. He used to meet her outside the Stores
every evening and see her home. He took her to see The Bohemian Girl and she felt elated as she
sat in an unaccustomed part of the theatre with him. He was awfully fond of music and sang a little.
People knew that they were courting and, when he sang about the lass that loves a sailor, she always
felt pleasantly confused. He used to call her Poppens out of fun. First of all it had been an
excitement for her to have a fellow and then she had begun to like him. He had tales of distant
countries. He had started as a deck boy at a pound a month on a ship of the Allan Line going out to
Canada. He told her the names of the ships he had been on and the names of the different services.
He had sailed through the Straits of Magellan and he told her stories of the terrible Patagonians. He
had fallen on his feet in Buenos Ayres, he said, and had come over to the old country just for a
holiday. Of course, her father had found out the affair and had forbidden her to have anything to say
to him.

"I know these sailor chaps," he said.

One day he had quarrelled with Frank and after that she had to meet her lover secretly.

The evening deepened in the avenue. The white of two letters in her lap grew indistinct. One was to
Harry; the other was to her father. Ernest had been her favourite but she liked Harry too. Her father
was becoming old lately, she noticed; he would miss her. Sometimes he could be very nice. Not
long before, when she had been laid up for a day, he had read her out a ghost story and made toast
for her at the fire. Another day, when their mother was alive, they had all gone for a picnic to the
Hill of Howth. She remembered her father putting on her mothers bonnet to make the children
laugh.

Her time was running out but she continued to sit by the window, leaning her head against the
window curtain, inhaling the odour of dusty cretonne. Down far in the avenue she could hear a
street organ playing. She knew the air Strange that it should come that very night to remind her of
the promise to her mother, her promise to keep the home together as long as she could. She
remembered the last night of her mother's illness; she was again in the close dark room at the other
side of the hall and outside she heard a melancholy air of Italy. The organ-player had been ordered
to go away and given sixpence. She remembered her father strutting back into the sickroom saying:
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"Damned Italians! coming over here!"

As she mused the pitiful vision of her mother's life laid its spell on the very quick of her being--that
life of commonplace sacrifices closing in final craziness. She trembled as she heard again her
mother's voice saying constantly with foolish insistence:

"Derevaun Seraun! Derevaun Seraun!"

She stood up in a sudden impulse of terror. Escape! She must escape! Frank would save her. He
would give her life, perhaps love, too. But she wanted to live. Why should she be unhappy? She had
a right to happiness. Frank would take her in his arms, fold her in his arms. He would save her.

She stood among the swaying crowd in the station at the North Wall. He held her hand and she
knew that he was speaking to her, saying something about the passage over and over again. The
station was full of soldiers with brown baggages. Through the wide doors of the sheds she caught a
glimpse of the black mass of the boat, lying in beside the quay wall, with illumined portholes. She
answered nothing. She felt her cheek pale and cold and, out of a maze of distress, she prayed to God
to direct her, to show her what was her duty. The boat blew a long mournful whistle into the mist. If
she went, tomorrow she would be on the sea with Frank, steaming towards Buenos Ayres. Their
passage had been booked. Could she still draw back after all he had done for her? Her distress
awoke a nausea in her body and she kept moving her lips in silent fervent prayer.

A bell clanged upon her heart. She felt him seize her hand:

"Come!"

All the seas of the world tumbled about her heart. He was drawing her into them: he would drown
her. She gripped with both hands at the iron railing.

"Come!"

No! No! No! It was impossible. Her hands clutched the iron in frenzy. Amid the seas she sent a cry
of anguish.

"Eveline! Evvy!"

He rushed beyond the barrier and called to her to follow. He was shouted at to go on but he still
called to her. She set her white face to him, passive, like a helpless animal. Her eyes gave him no
sign of love or farewell or recognition.



Text Leveled Questions 

   CHUNK 1 

     She sat at the window watching the evening invade the 

avenue. Her head was leaned against the window curtains 

and in her nostrils was the odour of dusty cretonne. She 

was tired.  

     Few people passed. The man out of the last house 

passed on his way home; she heard his footsteps clacking 

along the concrete pavement and afterwards crunching on 

the cinder path before the new red houses. One time there 

used to be a field there in which they used to play every 

evening with other people's children. Then a man from 

Belfast bought the field and built houses in it—not like 

their little brown houses but bright brick houses with 

shining roofs. The children of the avenue used to play 

together in that field—the Devines, the Waters, the Dunns, 

little Keogh the cripple, she and her brothers and sisters. 

Ernest, however, never played: he was too grown up. Her 

father used often to hunt them in out of the field with his 

blackthorn stick; but usually little Keogh used to keep nix 

and call out when he saw her father coming. Still they 

seemed to have been rather happy then. Her father was not 

so bad then; and besides, her mother was alive. That was a 

long time ago; she and her brothers and sisters were all 

grown up her mother was dead. Tizzie Dunn was dead, 

too, and the Waters had gone back to England. Everything 

changes. Now she was going to go away like the others, to 

leave her home. 

Level 1 

Level 2 

Level 3 

CHUNK 2 Level 1 

Create leveled questions for the following excerpt:



Home! She looked round the room, reviewing all its 

familiar objects which she had dusted once a week for so 

many years, wondering where on earth all the dust came 

from. Perhaps she would never see again those familiar 

objects from which she had never dreamed of being 

divided. And yet during all those years she had never 

found out the name of the priest whose yellowing 

photograph hung on the wall above the broken harmonium 

beside the coloured print of the promises made to Blessed 

Margaret Mary Alacoque. He had been a school friend of 

her father. Whenever he showed the photograph to a 

visitor her father used to pass it with a casual word: “He is 

in Melbourne now.” She had consented to go away, to 

leave her home. Was that wise? She tried to weigh each 

side of the question. In her home anyway she had shelter 

and food; she had those whom she had known all her life 

about her. O course she had to work hard, both in the 

house and at business. What would they say of her in the 

Stores when they found out that she had run away with a 

fellow? Say she was a fool, perhaps; and her place would 

be filled up by advertisement. Miss Gavan would be glad. 

She had always had an edge on her, especially whenever 

there were people listening. “Miss Hill, don't you see these 

ladies are waiting?” “Look lively, Miss Hill, please.” She 

would not cry many tears at leaving the Stores.  

     But in her new home, in a distant unknown country, it 

would not be like that. Then she would be married—she, 

Eveline. People would treat her with respect then. She 

would not be treated as her mother had been. Even now, 

though she was over nineteen, she sometimes felt herself 

in danger of her father's violence. She knew it was that 

that had given her the palpitations. When they were 

growing up he had never gone for her like he used to go 

for Harry and Ernest, because she was a girl; but latterly 

he had begun to threaten her and say  what he would do to 

her only for her dead mother's sake. And now she had 

nobody to protect her. Ernest was dead and Harry, who 
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was in the church decorating business, was nearly always 

down somewhere in the country. Besides, the invariable 

squabble for money on Saturday nights had begun to 

weary her unspeakably. She always gave her entire 

wages— seven shillings—and Harry always sent up what 

he could but the trouble was to get any money from her 

father. He said she used to squander the money, that she 

had no head, that he wasn't going to give her his hard-

earned money to throw about the streets, and much more, 

for he was usually fairly bad on Saturday night. In the end 

he would give her the money and ask her had she any 

intention of buying Sunday's dinner. Then she had to rush 

out as quickly as she could and do her marketing, holding 

her black leather purse tightly in her hand as she elbowed 

her way through the crowds and returning home late under 

her load of provisions. She had hard work to keep the 

house together and to see that the two young children who 

had been left to hr charge went to school regularly and got 

their meals regularly. It was hard work—a hard life—but 

now that she was about to leave it she did not find it a 

wholly undesirable life.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHUNK 3 

She was about to explore another life with Frank. Frank 

was very kind, manly, openhearted. She was to go away 

Level 1 

 

 



with him by the night-boat to be his wife and to live with 

him in Buenos Ayres where he had a home waiting for 

her. How well she remembered the first time she had seen 

him; he was lodging in a house on the main road where 

she used to visit. It seemed a few weeks ago. He was 

standing at the gate, his peaked cap pushed back on his 

head and his hair tumbled forward over a face of bronze. 

Then they had come to know each other. He used to meet 

her outside the Stores every evening and see her home. He 

took her to 4 see The Bohemian Girl and she felt elated as 

she sat in an unaccustomed part of the theatre with him. 

He was awfully fond of music and sang a little. People 

knew that they were courting and, when he sang about the 

lass that loves a sailor, she always felt pleasantly confused. 

He used to call her Poppens out of fun. First of all it had 

been an excitement for her to have a fellow and then she 

had begun to like him. He had tales of distant countries. 

He had started as a deck boy at a pound a month on a ship 

of the Allan Line going out to Canada. He told her the 

names of the ships he had been on and the names of the 

different services. He had sailed through the Straits of 

Magellan and he told her stories of the terrible 

Patagonians. He had fallen on his feet in Buenos Ayres, he 

said, and had come over to the old country just for a 

holiday. Of course, her father had found out the affair and 

had forbidden her to have anything to say to him. “I know 

these sailor chaps,” he said. One day he had quarrelled 

with Frank and after that she had to meet her lover 

secretly.  

     The evening deepened in the avenue. The white of two 

letters in her lap grew indistinct. One was to Harry; the 

other was to her father. Ernest had been her favourite but 

she liked Harry too. Her father was becoming old lately, 

she noticed; he would miss her. Sometimes he could be 

very nice. Not long before, when she had been laid up for 

a day, he had read her out a ghost story and made toast for 

her at the fire. Another day, when their mother was alive, 

 

 

 

 

 

Level 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Level 3 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



they had all gone for a picnic to the Hill of Howth. She 

remembered her father putting on her mother’s bonnet to 

make the children laugh.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHUNK 4 

Her time was running out but she continued to sit by the 

window, leaning her head against the window curtain, 

inhaling the odour of dusty cretonne. Down far in the 

Level 1 

 

 

 



avenue she could hear a street organ playing. She knew the 

air. Strange that it should come that very night to remind 

her of the promise to her mother, her promise to keep the 

home together as long as she could. She remembered the 

last night of her mother's illness; she was again in the 

close dark room at the other side of the hall and outside 

she heard a melancholy air of Italy. The organ-player had 

been ordered to go away and given sixpence. She 

remembered her father strutting back into the sickroom 

saying: “Damned Italians! coming over here!” As she 

mused the pitiful vision of her mother's life laid its spell 

on the very quick of her being—that life of commonplace 

sacrifices closing in final craziness. She trembled as she 

heard again her mother's voice saying constantly with 

foolish insistence: “Derevaun Seraun! Derevaun Seraun!”         

She stood up in a sudden impulse of terror. Escape! She 

must escape! Frank would save her. He would give her 

life, perhaps love, too. But she wanted to live. Why should 

she be unhappy? She had a right to happiness. Frank 

would take her in his arms, fold her in his arms. He would 

save her. 

     She stood among the swaying crowd in the station at 

the North Wall. He held her hand and she knew that he 

was speaking to her, saying something about the passage 

over and over again. The station was full of soldiers with 

brown baggages. Through the wide doors of the sheds she 

caught a glimpse of the black mass of the boat, lying in 

beside the quay wall, 6 with illumined portholes. She 

answered nothing. She felt her cheek pale and cold and, 

out of a maze of distress, she prayed to God to direct her, 

to show her what was her duty. The boat blew a long 

mournful whistle into the mist. If she went, tomorrow she 

would be on the sea with Frank, steaming towards Buenos 

Ayres. Their passage had been booked. Could she still 

draw back after all he had done for her? Her distress 

awoke a nausea in her body and she kept moving her lips 

in silent fervent prayer. A bell clanged upon her heart. She 
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felt him seize her hand: “Come!” All the seas of the world 

tumbled about her heart. He was drawing her into them: he 

would drown her. She gripped with both hands at the iron 

railing. “Come!” No! No! No! It was impossible. Her 

hands clutched the iron in frenzy. Amid the seas she sent a 

cry of anguish. “Eveline! Evvy!” He rushed beyond the 

barrier and called to her to follow. He was shouted at to go 

on but he still called to her. She set her white face to him, 

passive, like a helpless animal. Her eyes gave him no sign 

of love or farewell or recognition. 

 



 

Story Chunk Details related to 
Characterization 

Details related to Setting 

     CHUNK 1 
     She sat at the window watching the evening invade the avenue. Her head was 
leaned against the window curtains and in her nostrils was the odour of dusty 
cretonne. She was tired.  
     Few people passed. The man out of the last house passed on his way home; she 
heard his footsteps clacking along the concrete pavement and afterwards crunching 
on the cinder path before the new red houses. One time there used to be a field there 
in which they used to play every evening with other people's children. Then a man 
from Belfast bought the field and built houses in it—not like their little brown 
houses but bright brick houses with shining roofs. The children of the avenue used 
to play together in that field—the Devines, the Waters, the Dunns, little Keogh the 
cripple, she and her brothers and sisters. Ernest, however, never played: he was too 
grown up. Her father used often to hunt them in out of the field with his blackthorn 
stick; but usually little Keogh used to keep nix and call out when he saw her father 
coming. Still they seemed to have been rather happy then. Her father was not so bad 
then; and besides, her mother was alive. That was a long time ago; she and her 
brothers and sisters were all grown up her mother was dead. Tizzie Dunn was dead, 
too, and the Waters had gone back to England. Everything changes. Now she was 
going to go away like the others, to leave her home. 
 

 
The adjective “tired” implies a weight or 
burden and her leaning head suggests a 
sort of submission to the fatigue 

 

CHUNK 2 
Home! She looked round the room, reviewing all its familiar objects which she had 
dusted once a week for so many years, wondering where on earth all the dust came 
from. Perhaps she would never see again those familiar objects from which she had 
never dreamed of being divided. And yet during all those years she had never found 
out the name of the priest whose yellowing photograph hung on the wall above the 
broken harmonium beside the coloured print of the promises made to Blessed 
Margaret Mary Alacoque. He had been a school friend of her father. Whenever he 
showed the photograph to a visitor her father used to pass it with a casual word: 
“He is in Melbourne now.” She had consented to go away, to leave her home. Was 
that wise? She tried to weigh each side of the question. In her home anyway she had 

 
 
 
 
 
 
 
 
 
 
 

The reference to “all the dust”, 
suggests a worn and weary 
environment and evokes a sense of 
nostalgia - it also seems to reflect the 
weariness of the girl 



shelter and food; she had those whom she had known all her life about her. O 
course she had to work hard, both in the house and at business. What would they 
say of her in the Stores when they found out that she had run away with a fellow? 
Say she was a fool, perhaps; and her place would be filled up by advertisement. 
Miss Gavan would be glad. She had always had an edge on her, especially 
whenever there were people listening. “Miss Hill, don't you see these ladies are 
waiting?” “Look lively, Miss Hill, please.” She would not cry many tears at leaving 
the Stores.  
     But in her new home, in a distant unknown country, it would not be like that. 
Then she would be married—she, Eveline. People would treat her with respect then. 
She would not be treated as her mother had been. Even now, though she was over 
nineteen, she sometimes felt herself in danger of her father's violence. She knew it 
was that that had given her the palpitations. When they were growing up he had 
never gone for her like he used to go for Harry and Ernest, because she was a girl; 
but latterly he had begun to threaten her and say  what he would do to her only for 
her dead mother's sake. And now she had nobody to protect her. Ernest was dead 
and Harry, who was in the church decorating business, was nearly always down 
somewhere in the country. Besides, the invariable squabble for money on Saturday 
nights had begun to weary her unspeakably. She always gave her entire wages— 
seven shillings—and Harry always sent up what he could but the trouble was to get 
any money from her father. He said she used to squander the money, that she had 
no head, that he wasn't going to give her his hard-earned money to throw about the 
streets, and much more, for he was usually fairly bad on Saturday night. In the end 
he would give her the money and ask her had she any intention of buying Sunday's 
dinner. Then she had to rush out as quickly as she could and do her marketing, 
holding her black leather purse tightly in her hand as she elbowed her way through 
the crowds and returning home late under her load of provisions. She had hard work 
to keep the house together and to see that the two young children who had been left 
to hr charge went to school regularly and got their meals regularly. It was hard 
work—a hard life—but now that she was about to leave it she did not find it a 
wholly undesirable life.  
 
 
 

 
 
 
 
 
 
 
 
 
 
 
...“the palpitations” infers some kind of 
physical ailment or nervous condition - 
could account for the girl’s sense of 
fatigue 
 
 
 
Again, the term “weary” reinforces the 
notion of a long-term battle of some kind 
that has drained the girl’s physical and 
emotional resources 

CHUNK 3   



She was about to explore another life with Frank. Frank was very kind, manly, 
openhearted. She was to go away with him by the night-boat to be his wife and to 
live with him in Buenos Ayres where he had a home waiting for her. How well she 
remembered the first time she had seen him; he was lodging in a house on the main 
road where she used to visit. It seemed a few weeks ago. He was standing at the 
gate, his peaked cap pushed back on his head and his hair tumbled forward over a 
face of bronze. Then they had come to know each other. He used to meet her 
outside the Stores every evening and see her home. He took her to see The 
Bohemian Girl and she felt elated as she sat in an unaccustomed part of the theatre 
with him. He was awfully fond of music and sang a little. People knew that they 
were courting and, when he sang about the lass that loves a sailor, she always felt 
pleasantly confused. He used to call her Poppens out of fun. First of all it had been 
an excitement for her to have a fellow and then she had begun to like him. He had 
tales of distant countries. He had started as a deck boy at a pound a month on a ship 
of the Allan Line going out to Canada. He told her the names of the ships he had 
been on and the names of the different services. He had sailed through the Straits of 
Magellan and he told her stories of the terrible Patagonians. He had fallen on his 
feet in Buenos Ayres, he said, and had come over to the old country just for a 
holiday. Of course, her father had found out the affair and had forbidden her to have 
anything to say to him. “I know these sailor chaps,” he said. One day he had 
quarrelled with Frank and after that she had to meet her lover secretly.  
     The evening deepened in the avenue. The white of two letters in her lap grew 
indistinct. One was to Harry; the other was to her father. Ernest had been her 
favourite but she liked Harry too. Her father was becoming old lately, she noticed; 
he would miss her. Sometimes he could be very nice. Not long before, when she 
had been laid up for a day, he had read her out a ghost story and made toast for her 
at the fire. Another day, when their mother was alive, they had all gone for a picnic 
to the Hill of Howth. She remembered her father putting on her mother’s bonnet to 
make the children laugh.   
 
 
 
 

CHUNK 4 
Her time was running out but she continued to sit by the window, leaning her head 

 
The girl’s seated position and reluctance 

 



against the window curtain, inhaling the odour of dusty cretonne. Down far in the 
avenue she could hear a street organ playing. She knew the air. Strange that it 
should come that very night to remind her of the promise to her mother, her promise 
to keep the home together as long as she could. She remembered the last night of 
her mother's illness; she was again in the close dark room at the other side of the 
hall and outside she heard a melancholy air of Italy. The organ-player had been 
ordered to go away and given sixpence. She remembered her father strutting back 
into the sickroom saying: “Damned Italians! coming over here!” As she mused the 
pitiful vision of her mother's life laid its spell on the very quick of her being—that 
life of commonplace sacrifices closing in final craziness. She trembled as she heard 
again her mother's voice saying constantly with foolish insistence: “Derevaun 
Seraun! Derevaun Seraun!” She stood up in a sudden impulse of terror. Escape! She 
must escape! Frank would save her. He would give her life, perhaps love, too. But 
she wanted to live. Why should she be unhappy? She had a right to happiness. 
Frank would take her in his arms, fold her in his arms. He would save her. 
     She stood among the swaying crowd in the station at the North Wall. He held 
her hand and she knew that he was speaking to her, saying something about the 
passage over and over again. The station was full of soldiers with brown baggages. 
Through the wide doors of the sheds she caught a glimpse of the black mass of the 
boat, lying in beside the quay wall, with illumined portholes. She answered nothing. 
She felt her cheek pale and cold and, out of a maze of distress, she prayed to God to 
direct her, to show her what was her duty. The boat blew a long mournful whistle 
into the mist. If she went, tomorrow she would be on the sea with Frank, steaming 
towards Buenos Ayres. Their passage had been booked. Could she still draw back 
after all he had done for her? Her distress awoke a nausea in her body and she kept 
moving her lips in silent fervent prayer. A bell clanged upon her heart. She felt him 
seize her hand: “Come!” All the seas of the world tumbled about her heart. He was 
drawing her into them: he would drown her. She gripped with both hands at the iron 
railing. “Come!” No! No! No! It was impossible. Her hands clutched the iron in 
frenzy. Amid the seas she sent a cry of anguish. “Eveline! Evvy!” He rushed 
beyond the barrier and called to her to follow. He was shouted at to go on but he 
still called to her. She set her white face to him, passive, like a helpless animal. Her 
eyes gave him no sign of love or farewell or recognition. 

to move indicates her reticence and 
indecision  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
...“pale and cold...”can be symptoms of 
illness or fear 
 
 
...“a nausea...indicates a physical 
reaction to emotional stress 

After listing details for each chunk of text, go back and look at the story as a whole and eliminate repetitive details. Assemble a final list of specific details in the 
entire story that relate to characterization and then complete the following task: using three to four specific details from your list, write a claim statement about the 
characterization of Eveline and its possible significance. 



 
Ex. The writer’s description of Eveline as “weary” and “tired”, seems strange considering she is just 20 years old,  but the mention of her “palpitations” and her 
“pale and cold” face suggest a link between her emotional state and her physical condition, seeming to indicate that she is ruled by her heart and her feelings. 
 
Claim Statement 
 
__________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________ 

 

Repeat this activity focusing on the details related to setting. 

 
Claim Statement 
 
__________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________

__________________________________________________________________________________________________________________________________ 
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Close Reading Exercises: Point of View 
The Book Thief by Markus Zusack 

 
Activity One: Reading for Meaning 
Following is an excerpt from The Book Thief by Markus Zusack, a novel that utilizes an unusual form of 
personification: The first-person narrator in this novel is Death, an amorphous figure who speaks directly 
and confidentially to the reader. In his role as narrator, Death sees everything—past, present, and future— 
and impassively observes and describes all characters and actions in the narrative. Read the passage carefully 
and answer the accompanying questions. 

 

(1) The last time I saw her was red. The sky was like 
soup, boiling and stirring. In some places, it was burned. 
There were black crumbs, and pepper, streaked across 
the redness. 

Earlier, kids had been playing hopscotch there, on the 
street that looked like oil-stained pages. When I arrived, 
I could still hear the echoes. The feet tapping the road. 
The children-voices laughing, and the smiles like salt, 
but decaying fast. 

Then, bombs. 
 
 

(2) This time, everything was too late. 
The sirens. The cuckoo shrieks in the radio. All too 

late. 
 
 

(3) Within minutes, mounds of concrete and earth were 
stacked and piled. The streets were ruptured veins. Blood 
streamed till it was dried on the road, and the bodies 
were stuck there, like driftwood after the flood. 

They were glued down, every last one of them. A 
packet of souls. 

Was it fate? 
Misfortune? 
Is that what glued them down like that? 
Of course not. 
Let’s not be stupid. 
It probably had more to do with the hurled bombs, 

thrown down by humans hiding in the clouds. 
Yes, the sky was now a devastating, home-cooked 

red. The small German town had been flung apart one 
more time. Snowflakes of ash fell so lovelily you were 
tempted to stretch out your tongue to catch them, taste 
them. Only, they would have scorched your lips. They 
would have cooked your mouth. 

Note the imagery in the first paragraph. What 
circumstances could make the sky look like boiling 
soup? 

 
 
 

What had been happening on this street before Death 
arrived? 

 
 

Why would Death arrive at this exact time? 
 
 
 

In Section 2, Death describes air-raid sirens and radio 
warnings. Why does he say, “This time, everything was 
too late”? 

 
 

Why is this detail important? 
 
 

What does he describe in the first paragraph in Section 
3? 

 
 
 

Highlight the rhetorical questions in this section. 
Why do people sometimes ascribe death to “fate” or 
“misfortune”? 

 
 
 
 

What does the narrator say caused these deaths? 
 
 
 

What do the words “one more time” tell you about this 
German town? 
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(4) Clearly, I see it. 
I was just about to leave when I found her kneeling 

there. 
A mountain range of rubble was written, designed, 

erected around her. She was clutching at a book. 
 
 

(5) Apart from everything else, the book thief wanted 
desperately to go back to the basement, to write, or to 
read through her story one last time. In hindsight, I see 
it so obviously on her face. She was dying for it—the 
safety of it, the home of it—but she could not move. 
Also, the basement didn’t even exist anymore. It was 
part of the mangled landscape. 

 
 

(6) Please, again, I ask you to believe me. 
I wanted to stop. To crouch down. 
I wanted to say: 
“I’m sorry, child.” 
But that is not allowed. 
I did not crouch down. I did not speak. 
Instead, I watched her awhile. When she was able to 

move, I followed her. 
 
 

(7) She dropped the book. 
She knelt. 
The book thief howled. 

 
 

(8) Her book was stepped on several times as the cleanup 
began, and although orders were given only to clear 
the mess of concrete, the girl’s most precious item was 
thrown aboard a garbage truck, at which point I was 
compelled. I climbed aboard and took it in my hand, 
not realizing that I would keep it and view it several 
times over the years. I would watch the places where we 
intersect, and marvel at what the girl saw and how she 
survived. That is the best I can do—watch it fall into line 
with everything else I spectated during that time. 

 
from The Book Thief by Markus Zusak. Copyright © 2006 by 
Markus Zusak. Permission Pending. 

What is ironic about the description of the ash falling in 
the wake of the bombing? 

 
 
 

Why does Death use the present tense verb “see” when 
the other verbs are past tense? 

 
 

What is unusual about the girl who catches Death’s 
attention in the aftermath of this bombing? 

 
 
 

What does the girl (“the book thief”) want more than 
anything else? Why can’t she have it? 

 
 
 
 

What is ironic about his use of the word “dying” in his 
description of the girl? 

 
 

Read carefully Section 6 of this excerpt. How is this 
confession contrary to how we would expect Death to 
react in this context? 

 
 
 

To whom is Death speaking in Section 6? 

Why does Death “ask you to believe [him]”? 

 
Why does he say, “But that is not allowed”? 

 
 
 

What emotions are indicated by the girl’s reactions in 
Section 7? 

 
 
 

How does Section 8 foreshadow events to come? 
 
 
 
 

How does the verb “spectated” absolve Death of any 
fault in the events described in this excerpt and events 
to come in the narration? 
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Activity Two: Analyzing Point of View, Perspective, and Language 
1. As noted earlier, the first-person narrator in this passage is Death. One of the characteristics of a first- 

person narrator is that he or she is a character in the story. List below five details from the excerpt that 
indicate that Death is an actual character in the novel. 

 
 
 
 
 
 
 
 

2. Read again Section 1 of the excerpt and circle the first-person pronouns: 
The last time I saw her was red. The sky was like soup, boiling and stirring. In some places, it 

was burned. There were black crumbs, and pepper, streaked across the redness. 
Earlier, kids had been playing hopscotch there, on the street that looked like oil-stained pages. 

When I arrived, I could still hear the echoes. The feet tapping the road. The children-voices laughing, 
and the smiles like salt, but decaying fast. 

Then, bombs. 
 

Now, rewrite this section of the text using a more traditional third-person narrator, changing the first- 
person pronouns to third-person. 

 
 
 
 
 
 
 
 
 
 

3. How does changing the narrative perspective change the tone of the passage? How does changing the 
narrative perspective affect the reader’s response to the narrative? 
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4. In his essay “Words and Behavior,” Aldous Huxley says this about the language often used to describe 

war: 
The language of strategy and politics is designed, so far as it is possible, to conceal this fact, to make 
it appear as though wars were not fought by individuals drilled to murder one another in cold blood 
and without provocation, but either by impersonal and therefore wholly non-moral and impassible 
forces, or else by personified abstractions. 

 
 

In The Book Thief, the narrator himself is a personified abstraction. Does this narrator describe war 
with the kinds of verbal alternatives Huxley refers to, or does he describe the war with vivid details and 
images? Explain your answer. 
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